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E 
fforts to turn around the 
South African education sys-
tem in line with the aims of 
the National Development 

Plan (NDP) are steadily gaining pace. 
This was the bold assurance given by 
the National Education Collabora-
tion Trust’s (Nect’s) chairman, 
Godwin Khosa, and chief executive, 
Sizwe Nxasana, during their presen-
tation of a 2014 interim integrated 
report to stakeholders at Rosebank, 
northern Johannesburg. 

The trust was launched in July 
2013 as a coalition of government, 
business, labour, academia and civil 
society. Nect’s key objective is to 
identify intervention strategies and 
programmes to fix the country’s 
underperforming education system. 
Nxasana said: “The trust has been set 
up to advocate for the improvement 
of the quality of education and 
implement practical steps that will 
circumvent the negative effects of a 
poor education system in the econ-
omy and lives of South Africans.” 
One of the NDP’s targets is that 90% 
of pupils must achieve more than a 
50% pass in maths, science and 
 languages by 2030.

Khosa described the first year of the 
trust’s existence as a “roller-coaster 
ride” and said that despite the enor-
mity of the challenges the Nect faced, 
pride kept them going. He said the 
first challenge was to formulate a the-
ory that promotes change as a key 
component and this must be linked to 
clear programme theory to ensure 

efficient implementation of projects. 
To achieve the NDP objectives, Khosa 
said, the trust came up with five 
“implementable educational pro-
grammes”. They are the district inter-
vention programme, systemic inter-
vention, an innovation programme, 
investments into the improvement of 
maths and science and Education 
Dialogue. Of the five, said Khosa, only 
the district intervention programme 
had been successfully implemented 
while the Education Dialogue pro-
gramme was at an “advanced stage” 
of finalisation and the rest were still 
at “scoping stage”. These programmes 
are anchored on “six discernable 
themes for action”, which are express-
 ed in the Education Collabo rat ion 
Net work, a founding partnership 
strategy that continues to guide and 
direct the trust.  

The progress on each of the pro-
grammes is as follows:

District intervention programme
This programme aims to support dis-
trict offices to improve their roles in 
monitoring and supporting schools. 
District offices have long been charac-
terised as the weakest links in the 
delivery of quality education. The 
idea is to optimise their operations, 
given their strategic proximity to 
schools. The programme has targeted 
4 362 schools in eight districts in the 
five provinces of Limpopo, Eastern 
Cape, KwaZulu-Natal, North West 
and Mpumalanga. To successfully 
drive district improvement inter-
ventions, the trust has the secured 
professional services of five “lead 

agencies”, all of which have 
experience in the education field. 
They are, first, the Education 
Excellence Consor tium comprising 18 
non governmental organisations. It is 
assigned to schools in the East ern 
Cape. Deloitte, a professional finan-
cial firm that helps schools in 
Vhembe and Waterberg in Limpopo, 
is the second lead agent. Third is the 
Programme for Improving Learning 
Outcomes, operating in Pinetown and 
uThungulu in KwaZulu-Natal and 
fourth the the Pricewaterhouse-
Coopers Consortium, which takes 
care of schools in Bojanala in the 
North West and Bohlabela in Mpu-
ma langa. The fifth lead agency is the 
Joint Education Trust, a registered 
non-profit organisation, which pro-
vides project management nationally.

Systemic intervention
This programme explores “support 
interventions” to help to bring down 
the proportion of money spent on 
personnel (known as “personnel 
spend”) in education. The report 
found that presently the personnel 
spend stands at 86%, which it 
describes as “unsustainable and 
unacceptable”. 

“Even the teacher unions accede to 
the fact that this trend will ultimately 
leave teachers with no budget for 
their tools of trade”, the report reads. 

The innovation programme
Three innovation projects have been 

undertaken so far. One looks into 
how certain subsystems of the public 
education sector have improved. The 
second project provides support to 
the department of basic education to 
develop an ICT strategy, and the 
third is testing a psychosocial refer-
ral system for pupils who do not 
receive proper screening and treat-
ment for psychological and social 
needs that inhibit effective learning.

Investments into the improve-
ment of maths and science
This programme looks at efforts to 
review “past social investments into 
how the two subjects can be 
improved to develop guidelines that 
will improve returns on invest-
ments”. The idea is to highlight how 
school projects that are not “mean-
ingfully aligned to the district’s pro-
gramme” are not sustainable. 

Education Dialogue
Education Dialogue South Africa 
aims to provide a platform to address 
key issues to help to improve the pro-
fessionalisation of teachers and 
inculcate school ethos in the 
country. 

Minister of Basic Education Angie 
Motshekga, who attended the brief-
ing, expressed her confidence and 
satis faction with the progress 
achieved so far by the trust.

The report is available from Nect on 
012 752 6200 or e-mail: info@nect.org.za

All hands 
on deck

Mark Lamberti, chief executive of Imperial Logistics, accepting 
his certificate of recognition for his donation to the National 
Education Collaboration Trust. Photo: Gerhard Louw 

The National Education Collaboration 
Trust is upbeat about taking education 
to the next level to fulfil the objectives of 
the National Development Plan

All courses are endorsed by SACE and participants will earn CPD points
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T
shepo Phakathi comes 
from very humble begin-
nings in the dusty streets 
of Emndeni, Soweto. He 
led an absolutely unpre-

tentious life and grew up like most 
township kids. 

“I didn’t know we were ‘poor’ and I 
say that cautiously, because even 
though I know all about borrowing 
sugar from next door, drinking umb-
hubhudlo (starch water) for cool-
drink and wearing pass-me-down 
rags, I don’t recall going days on end 
without food, clothes or a place to 
sleep,” he said. 

But despite all these challenges, 
today he presides over Phakathi 
Holdings (Pty) Ltd — a business com-
prising six subsidiaries with well 
over 1 000 employees. The business 
also has a growing portfolio of great 
investments.

Where and when did you start 
your schooling?
I have been through six schools. I 
began in 1989 at Ebuhleni Primary 
School, Emndeni, Soweto where I did 
grade one and two. I had a stint at 
Umkhathizwe Primary School in 
Thokoza, east of Johannesburg, to do 
my grades three and four. 

I then went to Igagasi Primary 
School, Spruitview, also in the east, 
where I completed my primary 
schooling at age of 11. I did my high 
school at Reasoma in Protea, 
Soweto, to do grade eight and later 
went to Tusk Academy in Mayfair to 
do my grade nine and rounded it off 
at Highlands North Boys’ High 
School for my senior years. 

I held the record for being the 
youngest pupil to complete matric 
at 15 years of age. As for my tertiary, 
I went to the University of Johannes-
burg to study banking and later 

complemented it with a Bachelor of 
Commerce in Economics. 

Who was your favourite 
teacher? 
Most of my teachers made a sterling 
contribution to my development. But 
if I had to single one out it would 
have to be Mrs Woods, my matric 
English teacher. 

She honed my ability to articulate 

myself clearly in English, which is 
one of the top 10 reasons I have been 
able to participate in and compete 
effectively in certain areas of 
business.

What were your favourite 
 subjects and why? 
English and mathematics. English 
helped with my vocabulary and effec-
tive communication in written and 
spoken language. 

Mathematics fuelled my analytical 
inclination and was fascinating, as 
everything involves some sort of cal-
culation. Both subjects are indispen-
sible parts of our lives.

Describe the qualities that a 
good teacher should have or 
display? 

Teachers are well placed to influ-
ence the lives of their young pupils. 
They have to be both patient and 
interested; patient, because differ-
ent  students will understand differ-
ent things in different ways and at a 
 different pace. 

They have to have the patience to 
allow the class to move at the pace of 
the slowest pupil — within reason. 
When a teacher shows interest, 
pupils will certainly be enthused 
and reciprocate by doing well. 
Naturally, pupils will gravitate 
towards teachers who show interest 
and patience. 

What are the things a teacher 
should never do or say? 
At the risk of sounding controversial, 
I think teachers should not go on 

strike. The rest of it I think is covered 
in terms of acceptable, professional 
conduct standards and ethics. 

Strikes are particularly devastating 
to pupils as they often lose precious 
time that ought to be invested in 
studying. This is not to disregard the 
plight of teachers across the country. 

Anyone who has such direct influ-
ence over the life of another should 
not be able to legally act in such a 
way as to cause harm to the future of 
the other.

What message do you have 
for teachers? 
Thank you! Long may you continue 
to be a blessing in each child’s life 
and help them become all they can 
be. You are indeed heaven’s greatest 
gift to society. 

Businessman Tshepo Phakati has words of praise for his teachers and attributes his success to them. Photo: Oupa Nkosi

Tshepo Phakathi 
says when a teacher 
shows enthusiasm 
in class pupils 
will pay back by 
performing well

Humble beginnings

Strikes are particularly 
devastating to pupils as 
they often lose precious 
time that ought to be 
invested in studying
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Xolisa Jacobs

I
started teaching at Qotongo 
Junior Secondary School in 
2008. Administratively, the 
school falls under Dutywa dis-
trict in the Elliotdale circuit in 

the Eastern Cape. Before I came to 
the school, I spent three years as an 
adult basic education and training 
educator. 

I love children and pursuing a 
career in teaching was the only way I 
could work closely with them. 
Dutywa is a deep rural area where 
residents have to deal with a range of 
socioeconomic hardships. 

Most houses are built from mud, 

there is no electricity and people still 
use firewood from the nearby forests 
as fuel for their cooking needs. They 
also get their water from the local 
streams and rivers. 

Pupils travel long distances to 
come to school and although high 
school pupils use a bus, it is mostly 
full, which forces some to hoof it to 
school. And by the time they reach 
school they are so tired they cannot 
concentrate during lessons. 

It is not surprising that most of 
them leave school long before they 
reach grade 12. 

Child-headed homes
These social challenges have led to 
an increase in child-headed families 
in the area. It is heart-breaking to 
see young children being burdened 
with adult responsibilities. 

I know of one family where the 
 eldest girl, who was doing grade 10, 

was forced to look after her four 
 siblings and three nieces after her 
parents died. Their situation was 
dire and it was an uphill struggle for 

them to make ends meet let alone for 
them to cope with their school work. 

They lived on their nieces’ R280 
monthly social grants, which came to 
R560. One day the eldest girl came to 
me for help and I gave her money to 
consult social workers about their 
plight. I advised her not to leave out 
anything about their situation 
 during her meeting with the social 
workers. 

The situation changes
The children needed basics such as 
a decent house, clothes and food, 
among others. Luckily the social 
workers responded sympathetically 
to their cry for help. 

They roped in the local chief to 
help them assess the children’s situa-
tion. The local department of hous-
ing also stepped in and undertook to 
build them a house while the 
department of social development 
brought them some clothes. They 
were also given foster care grants. 

I was excited that their situation 
was beginning to change for the 
 better. Although most children at my 
school learn under very trying 
 conditions, I always encourage them 
not to let these stop them from 
dreaming. 

Overcoming obstacles
It gives me strength and hope to see 
my pupils overcome these hurdles. I 
believe every success in my class 
stems from the love that I give to 
pupils, including my own children. 

I feel fulfilled to work with and see 
these children succeed. For me 
every teacher must understand that 
our core function is to teach and 
nothing else. This must be part of 
every teacher’s DNA and if it is not, 
then that teacher should not dare 
enter the classroom. 

I feel people should be able to 
come to you as a teacher for help 
even if you are not going to get 
rewarded. Our rewards will come 
from God, the creator of heaven and 
earth.

Xoliswa Jacobs is a grade seven arts 
and culture and natural science 
teacher. She was a fi nalist at the 
National Teaching Awards 2013 in the 
category of Excellence in Primary 
School Teaching.

Changing lives

Love leads 
to good 
performance
Xoliswa Jacobs gets inspired when she 
helps her pupils overcome their tough 
living conditions

Xoliswa Jacobs pursued a career in teaching to work closely with children. Photo: Supplied
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This must be part of 
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and if it is not, then 
that teacher should 
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The Department of Basic Education would like to invite all 
appropriately qualified individuals seeking either permanent or 
temporary employment in public schools in South Africa to register 
in the national database. Interested individuals must complete the 
form provided and attach their teaching qualifications. Interested 
individuals who are in possession of qualifications awarded in 
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in addition to certificates, an academic transcript. Note that all 
requested information is compulsory.  Information will be placed 
on the national database and will be made available to all public 
schools in the country that are in need of teachers through the 
website of the Department of Basic Education.  Please forward the 
completed form and certificates to: 

The Directorate: Education Human Resource, Planning, 
Provisioning and Monitoring, Department of Basic Education, 
Private Bag X895, Pretoria, 0001 or hand deliver to: 222 Struben 
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Thabo Mohlala 

T
shepo Phakathi comes 
from very humble begin-
nings in the dusty streets 
of Emndeni, Soweto. He 
led an absolutely unpre-

tentious life and grew up like most 
township kids. 

“I didn’t know we were ‘poor’ and I 
say that cautiously, because even 
though I know all about borrowing 
sugar from next door, drinking umb-
hubhudlo (starch water) for cool-
drink and wearing pass-me-down 
rags, I don’t recall going days on end 
without food, clothes or a place to 
sleep,” he said. 

But despite all these challenges, 
today he presides over Phakathi 
Holdings (Pty) Ltd — a business com-
prising six subsidiaries with well 
over 1 000 employees. The business 
also has a growing portfolio of great 
investments.

Where and when did you start 
your schooling?
I have been through six schools. I 
began in 1989 at Ebuhleni Primary 
School, Emndeni, Soweto where I did 
grade one and two. I had a stint at 
Umkhathizwe Primary School in 
Thokoza, east of Johannesburg, to do 
my grades three and four. 

I then went to Igagasi Primary 
School, Spruitview, also in the east, 
where I completed my primary 
schooling at age of 11. I did my high 
school at Reasoma in Protea, 
Soweto, to do grade eight and later 
went to Tusk Academy in Mayfair to 
do my grade nine and rounded it off 
at Highlands North Boys’ High 
School for my senior years. 

I held the record for being the 
youngest pupil to complete matric 
at 15 years of age. As for my tertiary, 
I went to the University of Johannes-
burg to study banking and later 

complemented it with a Bachelor of 
Commerce in Economics. 

Who was your favourite 
teacher? 
Most of my teachers made a sterling 
contribution to my development. But 
if I had to single one out it would 
have to be Mrs Woods, my matric 
English teacher. 

She honed my ability to articulate 

myself clearly in English, which is 
one of the top 10 reasons I have been 
able to participate in and compete 
effectively in certain areas of 
business.

What were your favourite 
 subjects and why? 
English and mathematics. English 
helped with my vocabulary and effec-
tive communication in written and 
spoken language. 

Mathematics fuelled my analytical 
inclination and was fascinating, as 
everything involves some sort of cal-
culation. Both subjects are indispen-
sible parts of our lives.

Describe the qualities that a 
good teacher should have or 
display? 

Teachers are well placed to influ-
ence the lives of their young pupils. 
They have to be both patient and 
interested; patient, because differ-
ent  students will understand differ-
ent things in different ways and at a 
 different pace. 

They have to have the patience to 
allow the class to move at the pace of 
the slowest pupil — within reason. 
When a teacher shows interest, 
pupils will certainly be enthused 
and reciprocate by doing well. 
Naturally, pupils will gravitate 
towards teachers who show interest 
and patience. 

What are the things a teacher 
should never do or say? 
At the risk of sounding controversial, 
I think teachers should not go on 

strike. The rest of it I think is covered 
in terms of acceptable, professional 
conduct standards and ethics. 

Strikes are particularly devastating 
to pupils as they often lose precious 
time that ought to be invested in 
studying. This is not to disregard the 
plight of teachers across the country. 

Anyone who has such direct influ-
ence over the life of another should 
not be able to legally act in such a 
way as to cause harm to the future of 
the other.

What message do you have 
for teachers? 
Thank you! Long may you continue 
to be a blessing in each child’s life 
and help them become all they can 
be. You are indeed heaven’s greatest 
gift to society. 

Businessman Tshepo Phakati has words of praise for his teachers and attributes his success to them. Photo: Oupa Nkosi

Tshepo Phakathi 
says when a teacher 
shows enthusiasm 
in class pupils 
will pay back by 
performing well

Humble beginnings

Strikes are particularly 
devastating to pupils as 
they often lose precious 
time that ought to be 
invested in studying
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Richard Hayward 

W
h o  i s  t h e  m o s t 
important person in 
any school? Yes, the 
child is very impor
tant. I suggest that 

there is one person who is even 
more important: the teacher. 

If the teacher is caring, competent 
and dedicated, you have happy chil
dren doing the best they possibly 
can.

One of the toughest leadership 
tasks of any school is to select the 
best teachers. Choose wisely and 
quality education follows. Get it 
wrong and young lives can be dam
aged and even destroyed.

How does one select the best 
teacher applicant for a post? Six 
guidelines are:

1. Choose your interview 
panel carefully
The more interview panel members, 
the scarier it can be for the inter
viewee. Avoid having too many — 
about five is a good number. 

The interview panel should reflect 
the diversity of your school. The 
greater the diversity, the less likely 
it is that there will be bias against 
a candidate because of issues such 
as their culture, gender or teacher 
union membership. 

2. Draw up an interview 
shortlist
There are times when there might be 
30 and more applicants. How do you 
shortlist about five candidates? 

One way is for the interviewers to 
have a meeting to decide on the core 
criteria for the post. 

Every interviewer then indepen
dently selects a shortlist of about 
seven names. They meet again and 
compare names. A few names will 
stand out and be agreed upon by all. 
The panel can then discuss and 
agree on who will be interviewed 
again.

3. Check!
Sadly, there are those who lie about 
their qualifications and experience. 

Check the academic and profes
sional claims made on the applica
tion forms. You may need to make 
direct contact with tertiary 
institutions. 

Speak to the people who’ve writ
ten the testimonials or have been 
listed as references. Sometimes 
those people would like to make a 
comment that they dare not put in 
the testimonials.

4. Use a standardised 
 evaluation form
Have an evaluation form to be used 
by every interviewer. Score every 
candidate in areas such as experi
ence, interpersonal skills, qualifica
tions and the answers given to spe
cific questions. 

The form will guide the panel 
towards identifying the best 
candidate. 

5. Create a positive interview 
atmosphere 
When the interviewees arrive at the 
school, there should be someone to 
make them feel welcome and help 
calm possible nervousness. Offer 
coffee, tea, soft drinks and light 
refreshments.              

A good interview session is one 
where the interviewee is given the 
confidence to open up and talk. 

The chairperson welcomes the 
person, introduces the panel and 
thanks the applicant for applying. 
The focus of the interview is to know 
as much as possible about the candi
date. Give every encouragement to 
that person to speak. 

6. Ask in-depth questions
Some questions could be a waste of 
time. An example is an interview
ee’s qualifications. That informa
tion is already on the applicant’s 
CV. A suggestion is that every panel 
 member is given a copy of the writ
ten application. 

Include questions that probe the 
interviewee’s educational philo
sophy, emotional intelligence, 
 professional insight and skills. Two 
typical emotional intelligence ques
tions are:

•   Please share with us a “difficult” 
child whom you’ve taught and how 
you interacted with her or him.

•   If you were to be appointed to 
this post, there would be an unsuc
cessful candidate presently on the 
staff who also applied. How would 
you deal with the matter? 

Invite the candidate to ask ques
tions he or she might have to the 
panel. Such questions often give fur
ther insight as to the interviewee’s 
priorities.

Once the interviews are over, it is 
decision time. Seldom does one 
teacher fit all the criteria for the post 
perfectly. Yet a few could be very 
close: they have a strong work ethic; 
they’re adaptable and teachable. 

Critically important, your best 
candidates will have excellent inter
personal skills.  Your “gut feel” tells 
you that they will get on well with 
all in the school community.  Then 
it’s time to make an Offer of 

Appointment to your final choice. 
Thank all applicants. They’ve 

spent time and money on submit
ting their CVs.  Send them an email 
or a letter. Otherwise, phone or send 
an SMS message. Yes, it is extra cler
ical work but it’s good manners.

Not every appointment made will 
always be the best one. Every now 
and then an appointment disap
points. Yet these guidelines will 
reduce that possibility. Take your 
time before final decision time. Your 
final choice will be getting the best 
teacher to provide children with a 
quality education.

Richard Hayward is a former princi-
pal of two Gauteng public schools. Free 
downloads of his Quality Education 
News newsletters sponsored by Saqi 
(South African Quality Institute), are 
available at either saqi.co.za (click 
Quality Education) or MySchool.co.za 
(click Beneficiaries).

Opinion

How to 
select the 
best teacher 
applicant

Take your time before 
final decision time. 
Your final choice will 
be getting the best 
teacher to provide 
children with a quality 
education
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Distance education programmes
The University of Pretoria offers 
the following distance education 
programme to teachers who want to 
advance their careers:

BEdHons Education Management,  
Law and Policy

We offer:
 � Excellent student support
 � Fees covering all learning material – no 

hidden costs
 � Exam centres and contact sessions 

throughout South Africa

All educators who would like to find out more about the University’s 
distance education programmes are invited to return this coupon to  
PO Box 22041, Helderkruin, Roodepoort, 1733 or fax it to 011 768 1248.  
For further enquiries, kindly contact Andries Pelser at 011 760 3608 or  
073 232 3173, or to send an email to edutel_upta@iafrica.com.  
*www.edutel.co.za

Title: .......... Initials: .......... Surname: ...............................................................

Postal address: ..................................................................................................

..............................................................................................................................

Tel: (w) ................................ (h) ................................ (cell) ................................

Programme in which you are interested in receiving further information: 

..............................................................................................................................
Tel: 011 760 3608 or 073 232 3173

www.up.ac.za
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Thabo Mohlala 

“I 
believe ICT is vital as a 
tool that can enhance 
the learning and teach-
ing process for all 
stakeholders in educa-

tion. Education participants need to 
acknowledge that today’s education 
needs these ICT tools and skills for 
the world beyond the classroom. To 
embrace it would mean that pupils 
would learn to use ICT tools at a 
younger age,” said Kerry Bartho-
lomew, a geography teacher at How-
ick High School in KwaZulu-Natal. 

Bartholomew was a finalist in the 
category of “Excellence in Tech-
nology-Enhanced Teaching and 
Learning” hosted by the department 
of basic education in 2013. The cate-
gory is the latest addition to the 
 prestigious annual National 
Teaching Awards. It celebrates and 
encourages teachers to adopt ICT as 
part of their everyday classroom 
teaching practice.

First time encounter with ICT
Bartholomew was exposed to ICT 
during her high school career when 
chalk and board were still conven-
tional teaching aids. The use of 
“visual tools” was very minimal. It 
was at university that she became 
acutely aware of ICT. 

So fascinated was she that she 
chose “the role of media and ICT 
tools” as the topic of her thesis. 

As she gained more experience she 
used social media for “increased 
communication, downloading video 
clips and using the cellphone as a 
user-friendly device”. 

She bought her own laptop, projec-
tor, video camera, speakers and DVD 
with her own money. “I use these 
items on a daily basis in my  

classroom. They help stimulate 
pupils who are motivated and attain 
good marks at the end of the year.” 

How to use ICT to teach
Bartholomew said her use of ICT 
made her acknowledge there are 
certain aspects in the geography cur-
riculum that allow for some informa-
tion to be linked with other subjects. 
For instance, she said, ecology con-
nects well with life sciences, settle-
ment with history and economics is 
related to business studies. 

“Not only is the information linked 
with other subjects, but the skills 
that are taught, such as presentation 
and study methods, are useful in 
other subjects like English. 

“I think it is important for the 
pupils to realise that what is learnt in 
other subjects can assist in geogra-
phy and the same applies in reverse. 
So I do bring in elements of overlap-
ping information if time permits,” 
said Bartholomew. 

She said some activities also allow 
for pupils to work together to collect, 
analyse and display data, such as 
when a group project is evaluated. 
The information gathered would be 
analysed in a group or assigned to 
someone specific. 

Bartholomew said when topics 
that are relevant to the local or global 
community are discussed in a lesson, 
the information gathered can be 
used “to stimulate problem-solving 
activities”. 

“For example, when dealing with 
natural disasters, newspaper articles 
off the internet or YouTube clips 
could be shown to create authentic 
scenarios where pupils would have 
to design an emergency plan or pro-
vide applicable prevention strate-
gies,” said Bartholomew. 

She said pupils have been taught to 
use ICT to collect, collaborate and 
use information beyond the class-
room. For instance, she said, they can 
use the internet to collect informa-
tion, cellphone technologies to com-
municate, collaborate and delegate 
responsibilities, and PowerPoint 
presentations to convey information. 

“I also use ICT creatively by using 
colours, cartoons, photos and sound 
clips as well as video to analyse sport 
activities. The pupils can tape the 
game and then view it to assess the 
strengths and weaknesses,” she said. 

She also uses ICT to save paper by 
asking her pupils to email their 

assignments, which she then saves 
on her laptop. Through the use of 
SMS and BBM, pupils stay in con-
stant communication with one 
another and are also timeously 
informed of plans and changes. 

Advice to technophobes
Bartholomew believes teachers who 
show resistance to ICT do so out of 
fear of failure, adding that “this can 
be overcome through professional 
development courses and consistent 
practice with such tools”. 

She said most of these teachers 
who are not comfortable with using 
ICT tools are mostly from rural 
schools that lack basic infrastruc-
ture. “It is also very important for 
teachers to acknowledge the fact that 
ICT tools do not replace teachers or 
reduce their fundamental educa-
tional skills; rather, they help 
enhance the teaching and learning 
process,” said Bartholomew.

Embracing technology

Kerry Bartholomew is a firm believer in ICT as an aid for teachers. Photo: supplied 

Kerry Bartholomew 
calls for teachers 
to adopt latest 
the teaching tools 
because today’s 
pupils are “audio-
visual types” who 
respond better to 
information and 
communications 
(ICT) technologies

Pupils have been 
taught to use ICT to 
collect, collaborate 
and use information 
beyond the classroom
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Richard Hayward 

W
h o  i s  t h e  m o s t 
important person in 
any school? Yes, the 
child is very impor
tant. I suggest that 

there is one person who is even 
more important: the teacher. 

If the teacher is caring, competent 
and dedicated, you have happy chil
dren doing the best they possibly 
can.

One of the toughest leadership 
tasks of any school is to select the 
best teachers. Choose wisely and 
quality education follows. Get it 
wrong and young lives can be dam
aged and even destroyed.

How does one select the best 
teacher applicant for a post? Six 
guidelines are:

1. Choose your interview 
panel carefully
The more interview panel members, 
the scarier it can be for the inter
viewee. Avoid having too many — 
about five is a good number. 

The interview panel should reflect 
the diversity of your school. The 
greater the diversity, the less likely 
it is that there will be bias against 
a candidate because of issues such 
as their culture, gender or teacher 
union membership. 

2. Draw up an interview 
shortlist
There are times when there might be 
30 and more applicants. How do you 
shortlist about five candidates? 

One way is for the interviewers to 
have a meeting to decide on the core 
criteria for the post. 

Every interviewer then indepen
dently selects a shortlist of about 
seven names. They meet again and 
compare names. A few names will 
stand out and be agreed upon by all. 
The panel can then discuss and 
agree on who will be interviewed 
again.

3. Check!
Sadly, there are those who lie about 
their qualifications and experience. 

Check the academic and profes
sional claims made on the applica
tion forms. You may need to make 
direct contact with tertiary 
institutions. 

Speak to the people who’ve writ
ten the testimonials or have been 
listed as references. Sometimes 
those people would like to make a 
comment that they dare not put in 
the testimonials.

4. Use a standardised 
 evaluation form
Have an evaluation form to be used 
by every interviewer. Score every 
candidate in areas such as experi
ence, interpersonal skills, qualifica
tions and the answers given to spe
cific questions. 

The form will guide the panel 
towards identifying the best 
candidate. 

5. Create a positive interview 
atmosphere 
When the interviewees arrive at the 
school, there should be someone to 
make them feel welcome and help 
calm possible nervousness. Offer 
coffee, tea, soft drinks and light 
refreshments.              

A good interview session is one 
where the interviewee is given the 
confidence to open up and talk. 

The chairperson welcomes the 
person, introduces the panel and 
thanks the applicant for applying. 
The focus of the interview is to know 
as much as possible about the candi
date. Give every encouragement to 
that person to speak. 

6. Ask in-depth questions
Some questions could be a waste of 
time. An example is an interview
ee’s qualifications. That informa
tion is already on the applicant’s 
CV. A suggestion is that every panel 
 member is given a copy of the writ
ten application. 

Include questions that probe the 
interviewee’s educational philo
sophy, emotional intelligence, 
 professional insight and skills. Two 
typical emotional intelligence ques
tions are:

•   Please share with us a “difficult” 
child whom you’ve taught and how 
you interacted with her or him.

•   If you were to be appointed to 
this post, there would be an unsuc
cessful candidate presently on the 
staff who also applied. How would 
you deal with the matter? 

Invite the candidate to ask ques
tions he or she might have to the 
panel. Such questions often give fur
ther insight as to the interviewee’s 
priorities.

Once the interviews are over, it is 
decision time. Seldom does one 
teacher fit all the criteria for the post 
perfectly. Yet a few could be very 
close: they have a strong work ethic; 
they’re adaptable and teachable. 

Critically important, your best 
candidates will have excellent inter
personal skills.  Your “gut feel” tells 
you that they will get on well with 
all in the school community.  Then 
it’s time to make an Offer of 

Appointment to your final choice. 
Thank all applicants. They’ve 

spent time and money on submit
ting their CVs.  Send them an email 
or a letter. Otherwise, phone or send 
an SMS message. Yes, it is extra cler
ical work but it’s good manners.

Not every appointment made will 
always be the best one. Every now 
and then an appointment disap
points. Yet these guidelines will 
reduce that possibility. Take your 
time before final decision time. Your 
final choice will be getting the best 
teacher to provide children with a 
quality education.

Richard Hayward is a former princi-
pal of two Gauteng public schools. Free 
downloads of his Quality Education 
News newsletters sponsored by Saqi 
(South African Quality Institute), are 
available at either saqi.co.za (click 
Quality Education) or MySchool.co.za 
(click Beneficiaries).

Opinion

How to 
select the 
best teacher 
applicant

Take your time before 
final decision time. 
Your final choice will 
be getting the best 
teacher to provide 
children with a quality 
education
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Thabo Mohlala 

“I 
believe ICT is vital as a 
tool that can enhance 
the learning and teach-
ing process for all 
stakeholders in educa-

tion. Education participants need to 
acknowledge that today’s education 
needs these ICT tools and skills for 
the world beyond the classroom. To 
embrace it would mean that pupils 
would learn to use ICT tools at a 
younger age,” said Kerry Bartho-
lomew, a geography teacher at How-
ick High School in KwaZulu-Natal. 

Bartholomew was a finalist in the 
category of “Excellence in Tech-
nology-Enhanced Teaching and 
Learning” hosted by the department 
of basic education in 2013. The cate-
gory is the latest addition to the 
 prestigious annual National 
Teaching Awards. It celebrates and 
encourages teachers to adopt ICT as 
part of their everyday classroom 
teaching practice.

First time encounter with ICT
Bartholomew was exposed to ICT 
during her high school career when 
chalk and board were still conven-
tional teaching aids. The use of 
“visual tools” was very minimal. It 
was at university that she became 
acutely aware of ICT. 

So fascinated was she that she 
chose “the role of media and ICT 
tools” as the topic of her thesis. 

As she gained more experience she 
used social media for “increased 
communication, downloading video 
clips and using the cellphone as a 
user-friendly device”. 

She bought her own laptop, projec-
tor, video camera, speakers and DVD 
with her own money. “I use these 
items on a daily basis in my  

classroom. They help stimulate 
pupils who are motivated and attain 
good marks at the end of the year.” 

How to use ICT to teach
Bartholomew said her use of ICT 
made her acknowledge there are 
certain aspects in the geography cur-
riculum that allow for some informa-
tion to be linked with other subjects. 
For instance, she said, ecology con-
nects well with life sciences, settle-
ment with history and economics is 
related to business studies. 

“Not only is the information linked 
with other subjects, but the skills 
that are taught, such as presentation 
and study methods, are useful in 
other subjects like English. 

“I think it is important for the 
pupils to realise that what is learnt in 
other subjects can assist in geogra-
phy and the same applies in reverse. 
So I do bring in elements of overlap-
ping information if time permits,” 
said Bartholomew. 

She said some activities also allow 
for pupils to work together to collect, 
analyse and display data, such as 
when a group project is evaluated. 
The information gathered would be 
analysed in a group or assigned to 
someone specific. 

Bartholomew said when topics 
that are relevant to the local or global 
community are discussed in a lesson, 
the information gathered can be 
used “to stimulate problem-solving 
activities”. 

“For example, when dealing with 
natural disasters, newspaper articles 
off the internet or YouTube clips 
could be shown to create authentic 
scenarios where pupils would have 
to design an emergency plan or pro-
vide applicable prevention strate-
gies,” said Bartholomew. 

She said pupils have been taught to 
use ICT to collect, collaborate and 
use information beyond the class-
room. For instance, she said, they can 
use the internet to collect informa-
tion, cellphone technologies to com-
municate, collaborate and delegate 
responsibilities, and PowerPoint 
presentations to convey information. 

“I also use ICT creatively by using 
colours, cartoons, photos and sound 
clips as well as video to analyse sport 
activities. The pupils can tape the 
game and then view it to assess the 
strengths and weaknesses,” she said. 

She also uses ICT to save paper by 
asking her pupils to email their 

assignments, which she then saves 
on her laptop. Through the use of 
SMS and BBM, pupils stay in con-
stant communication with one 
another and are also timeously 
informed of plans and changes. 

Advice to technophobes
Bartholomew believes teachers who 
show resistance to ICT do so out of 
fear of failure, adding that “this can 
be overcome through professional 
development courses and consistent 
practice with such tools”. 

She said most of these teachers 
who are not comfortable with using 
ICT tools are mostly from rural 
schools that lack basic infrastruc-
ture. “It is also very important for 
teachers to acknowledge the fact that 
ICT tools do not replace teachers or 
reduce their fundamental educa-
tional skills; rather, they help 
enhance the teaching and learning 
process,” said Bartholomew.

Embracing technology

Kerry Bartholomew is a firm believer in ICT as an aid for teachers. Photo: supplied 

Kerry Bartholomew 
calls for teachers 
to adopt latest 
the teaching tools 
because today’s 
pupils are “audio-
visual types” who 
respond better to 
information and 
communications 
(ICT) technologies

Pupils have been 
taught to use ICT to 
collect, collaborate 
and use information 
beyond the classroom

GEMS members are positive about their medical 

scheme and its future. 

Our most recent member survey revealed that 83% of 

members were highly satisfied with the Scheme while 90% 

agreed that GEMS was ‘here to stay’. 

As the second largest medical scheme in South Africa, there 

is nothing small about GEMS and yet we have kept our 

service levels highly efficient and personal. At GEMS we offer 

big scheme security, affordability and caring service levels.

Nothing is more important to us than our 
members. We call this the ‘GEMS difference’.

If you are a government employee and are looking  

for a medical scheme where every member matters,  

contact us today by dialling *120*4367# or visit  

m.gems.gov.za. Remember you will need to have  

your PERSAL number handy.  

T&Cs and cellphone rates apply.

With GEMS every member 
matters, and it shows

 Her heart is in   
 her work.

Our heart is 
    in her health.



TIP SHEET 
FOR PARENTS OF SCHOOL GOING AGE LEARNERS 

 When are the schools opening for 2015?
The Eastern Cape department of Education will 
open all its schools on the 21of January 2015 and 
teaching and learning is expected to start on the 
same day, hence parents are urged to please ensure 
that learners are at school on the same day.

 At what age should children start school? 
For grade R learners the admission age of a learner 
to a public school is 4 turning 5 by 30 June in the 
year of admission while for grade 1 learners the ad-
mission age is 5 years turning 6 by 30 June in the 
year of admission. It is the responsibility of every 
parent to ensure that children are registered be-
tween August and November in the year before they 
start school, that all children between the ages of 
6 and 15 attend school and that all children attend 
school regularly.

 What is needed to register a child at a public school? 
-

school report for learners who have been to school 
are required to register a child at a public school.

 Can a child be refused admission at a public school? 
Chapter 2 (3) a – c ; of the South African Schools Act 
NO. 84 OF 1996 states:
No learner may be refused admission to a public 
school on the grounds that his or her parent-
(a) is unable to pay or has not paid the school fees 
determined by the governing body under section 39;
(b) does not subscribe to the mission statement of 
the school; or
(c) has refused to enter into a contract in terms of 
which the parent waives any claim for damages aris-
ing out of the education of the learner.
Subject to this Act and any applicable provincial 
law, the admission policy of a public school is de-
termined by the governing body of such school. Any 
learner or parent of a learner who feels they have 
been unfairly discriminated during the considera-
tion of their application they may appeal against the 
decision to the Member of the Executive Council

 What should parents do to avoid last minute registration   
 problems? 
Parents must register their children between August 
and November of the year before they start school 

teaching and learning. Moreover, it is important for 
parents to note that the Department will not allow 
schools to over enroll. If a school has reached its 
maximum enrollment number, parents can approach 
their nearest Department of Education Circuit Of-

can still accommodate their children. Parents can 

that the school has reached its capacity in terms of 
admission numbers. 

 What if  a parent cannot afford to buy school uniform? 

No child may be refused admission to a school be-
cause of an inability to obtain or wear the school 
uniform. Schools, through their School Governing 
Bodies, should make an effort to assist learners. 
The establishment of second-hand shops, run by 
schools, is therefore strongly encouraged. Schools, 
through their governing bodies, should develop an 

-
cial means of the school and its wider community.
 
 Examples of  possible types of  assistance include:
(a) The school, where feasible, provides new or sec-
ond hand uniforms to learners whose parents can-
not afford to purchase them;
(b) Community organizations or businesses provide 

as part of a structured donor programme;
(c) Parents work together to make uniforms avail-
able to indigent learners;
(d) Second-hand uniforms donated by out-going 
learners are made available to incoming pupils on a 
charitable basis and;
(e) Grants secured from a local foundation or be-
quests from deceased estates could cover the cost 
of uniforms for families that cannot afford to buy 
them. 

What happens if  a parent cannot afford to pay school fees? 
School fees may be determined and charged at a 
public school only if a resolution to do so has been 
adopted by a majority of parents attending the meet-
ing.  Parents can apply to the school governing body 
if they are unable to pay school fees. The criteria 
used for this exemption is determined by the school 
governing body and parents. It is therefore very im-
portant for parents to attend school meetings at all 
times as these critical decisions are made at par-
ents’ meetings. 
Parents who can afford to pay school fees are li-
able to pay the school fees. The school governing 
body of a public school may by process of law en-
force the payment of fees to liable parents. Should a 

the school year they must inform the school prin-
cipal and the governing body well in advance so 
that an amicable solution can be sought. Schools 
are advised that when issuing out an application 
form for admission, to attach a checklist form which 
determine affordability. Out of the 5818 registered 
schools in the province, 5113 of them are No Fee 
schools which are Quintile 1-3 and these schools 
are not supposed to be charging fees to learners.

NB: Parents are therefore urged to ask the quintile status of  
the school from the School Governing Bodies (SGB).
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E
meritus Professor Lionel 
Opie of the University of 
Cape Town (UCT) Hatter 
Institute of Cardiology 
Research won this year’s 

National Research Foundation Life-
time Achievement Award. 

The award recognises the lifelong 
research achievements of an indi-
vidual who has made an outstand-
ing contribution to the development 
of science in and for South Africa 
over an extended period of time. 

Opie has won several others: in 
2006 he was awarded the Order of 
Mapungubwe (Silver) for his “excel-
lent contribution to the knowledge 
of and achievement in the field of 
cardiology”. 

The citation in the National 
Research Foundation’s award 
describes him as “Africa’s best 
known heart doctor”. In 2011 he 
won the National Science and 
Technology Forum-BHP Billiton 
Award for his “Lifetime contribu-
tion to the improved understanding 
of the causes of heart attacks”. 

Opie has also received a sil-
ver medal from the SA Medical 
Research Council and the Wellcome 
gold medal for “Research of specific 
importance to South Africa”.

How did you feel after you 
won the award and what 
does it mean to you?
It was totally unexpected, so I was 
not prepared. First I had to get over 
the feeling of disbelief … was there 
some mistake? Then I realised that 
my lifelong research efforts meant 
something real to our country, so 
the initial surprise was replaced by 
a sense of duty and research well 
done.

When and where did you start 
your schooling?
I went to Bishops School in Ronde-
bosch, Cape Town, where the aca-
demic standards were very high, so 
I had to struggle very hard to be the 
top boy in the class. That paved the 
way for me to do medicine at the 
University of Cape Town and later to 
go to Oxford University on a Rhodes 
scholarship.

Who inspired you to become 
a cardiologist?
It almost happened by accident. 
I had trained in lung disease at 
Oxford for my DPhil degree. I 
noticed sudden and unexpected car-
diac arrest and death among those 
patients with paralysis of the res-
piratory muscles and chronic lung 
disease receiving respiration from 
an artificial lung-pumping machine. 
Thus my attention turned to the 
heart.  

Tell us in simple terms what 
cardiology entails?
Research cardiology involves work-
ing in a laboratory using isolated 
rodent hearts beating on their own 
in what is called a perfusion system. 
This allows specific questions to be 
posed. At present we are studying 
in model systems the fundamentals 
of heart failure, a common human 
disease in which the heart lacks the 

energy required to generate heart-
beats of normal strength. Our aim 
is to improve the health of patients 
with this condition. Clinical cardiol-
ogy involves totally different train-
ing, not in a research laboratory but 
rather at a medical school teaching 
hospital such as Groote Schuur, 
and leads to cardiologists who see 
patients with common heart condi-
tions such as chest pain and heart 
attacks.

What subjects should 
students take to study 
cardiology?
To get into research cardiol-
ogy involves laboratory train-
ing as in our Hatter Institute for 
Cardiovascular Research in Africa 
at UCT’s own medical school. To get 
into Clinical Cardiology requires a 
totally different training, devoted 
over several years to the care of 
patients at a teaching hospital to 

produce specialists in cardiology, 
who then either go into private prac-
tice or enter the staff of cardiology 
at Groote Schuur Hospital.

What do you like most about 
your career?
In research one can never come to 
the end of the story, because one 
answer is simply a step on the way 
that gradually unfolds, one finding 
leading to the next. Thus there is 
always something new.  

What is your message to 
 science teachers?
They can inspire pupils to explore 
the physical nature of our world, 
which besides providing the back-
ground for further study in science 
at university, in turn leads to a bet-
ter understanding of human dis-
ease. Science at school also leads 
pupils distinguish better between 
mere opinion and fact. 

Matters of the heart
Professor Lionel 
Opie is a highly 
decorated heart 
research specialist 
and has won several 
accolades for his 
contribution to 
finding a cure for 
heart-related 
ailments

Professor Lionel Opie at his home in Cape Town. Photo: David Harrison

One answer is simply 
a step on the way that 
gradually unfolds, one 
finding leading to the 
next
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T
he FirstRand Foundation 
hosted a breakfast on 
October 24 to examine 
the fundamental impor-
tance of corporate social 

investment (CSI) into early child-
hood development (ECD). 

The event was opened by Sizwe 
Nxasana, chairman of the FirstRand 
Foundation, and saw speakers such 
as David Harrison, Thembakazi 
Nxesi and Lizanne Hudson examine 
the value of ECD initiatives in South 
Africa. Their hands-on understand-
ing of successful ECD initiatives 
showed how CSI has the potential to 
transform the ECD capital of the 
country. However, for ECD efforts to 
be successful, they need to be sus-
tainable and structured around key 
learnings and recommendations. 

“It is amazing how much impact 
the first 1 000 days have on a child 
 — from pregnancy through the first 
two years. The strongest predictor of 
adult human capital is your height 
at two years of age” said Harrison, 
chief executive of the DG Murray 
Trust. 

“The sciences — from genetics to 
economics to health to education — 
are converging around ECD, 
confirm ing that this is the most 
powerful investment into human 
capital. For example, health studies 
into diabetes and some cancers have 
shown a direct link to early child-
hood years, and a society that 
invests in ECD also has less violence 
and crime.”

Harrison outlined some of the 
 significant gaps that remain in 
South Africa, gaps that need to be 
addressed to deliver positive out-
comes to the country’s children. 
These lay within nutrition, educa-
tion and maternal health and sup-
port. The facts are stark: around 
50% of three- and four-year-olds are 
not attending any preschool or 
crèche, and a quarter of South 
Africa’s children under the age of 
three have stunted growth. 

There is no effective system of 
food support when children are 
indicated for “failure to thrive” and 
many are not exposed to early learn-
ing opportunities.

The fifth research paper commis-
sioned by FirstRand Foundation, 
Laying the Foundation for Success, 
showed that inequality, unemploy-
ment and poverty remain the major 
obstacles to social and economic 
development in the country. It is 
premised on the fact that investing 
in ECD provides greater returns to 
society than any other form of 
human capital investment and 
examined how targeted investment 
in ECD has significant potential to 
reduce social and economic inequal-
ity. The paper emphasised that the 
adequate provision of health and 
nutrition to children in the first 
three years plays a pivotal role in 
positive social and economic out-
comes later in life. 

Towards a national policy
“The current investment into 
ECD is something of a scattershot 
approach,” said Harrison. “A 
national programme is needed, such 
as Sure Start in the UK or Educa a Tu 

Hijo in Cuba. We have to invest in a 
radically different trajectory where 
more children are exposed to ECD — 
only then can we fulfil the potential 
of our children.”

The South African government 
has commissioned the development 
of a national ECD policy, but for 
now the situation is dire. 

The FirstRand report showed that 
more than 50% of children have 
inadequate access to healthcare, 
nutrition, education and social 
 services, nowhere near national 
 targets. However, support for 
pregnant women has improved 
considerably, with 97% accessing 
antenatal care and 91% delivering 
their babies at health facilities. 
However, there is still much that 
needs to be done. 

Corporate social investment has 
an opportunity to make a profound 
impact on ECD, as shown by the 
success of Sikhula Sonke. Started in 
Khayelitsha in 2001 in response to a 
desperate need for quality preschool 
education in the area, the initiative 
undertook the training and empow-
erment of parents and practitioners 
as well as extensive ECD outreach 
programmes. 

“The Family and Community 
Motivator (FCM) programme is a 
home-based outreach programme 
that involves family visits and play 
groups,” said Nxesi, community 
development manager at Sikhula 
Sonke. “It focuses on transferring 
skills to caregivers to stimulate chil-
dren in the absence of the FCM 
fieldworkers, along with referrals to 
resource departments, playgroups 
and library visits.”

The programme has reached more 
than 200 families with 236 children 
in 2014 alone and has ensured that 
many of them have access to social 
grants through proper referrals and 
assistance that they would not nor-
mally have received without the 
organisation’s help. The parenting 
skills of caregivers have been honed 
and a culture of involvement around 
the child’s education has been 
instilled.

“Another outreach programme is 
Emthonjeni Outreach that is com-
munity and space-based,” says 
Nxesi. 

“It is structured around water 
areas, such as taps, and includes 
play groups, door-to-door visits and 
parent volunteering in exchange for 
training. In addition the ECD 
library, Funda Udlale Toy Library, 
visits once a week and supports the 
development of numeracy and liter-
acy skills.”

Emthonjeni’s ECD programme 
builds confidence and physical 
skills, better social skills and offers 
group learning benefits. Children 
are protected at the watering areas 

thanks to the community built 
around them, where in the past they 
were at risk of rape, abuse and 
abduction.

“Poverty is a big problem and it 
would be enormously beneficial to 
partner with nutrition companies,” 
says Nxesi. 

“While Emthonjeni does not have 
the benefits of centre-based learn-
ing, we do the best we can to close 
the gap. There is a saying — it takes 
the whole village to raise a child — 
and that’s what we are trying to 
achieve. Umntwana wam ngowakho 
owakho ngowam.”

Involving communities
The community has a vital role to 
play in the development of a child. 
This is emphasised through the 
activities and empirical evidence 
gathered by Sikhula Sonke, and 
 supported by the findings of the 
FirstRand report. It showed that CSI 
would have maximum benefit when 
investing in targeted ECD interven-
tions. These included the support of 
home-based ECD models which 
focus on the holistic development of 
children from birth, outreach mod-
els that complement centre-based 
services, and ECD practitioner train-
ing with coaching and mentorship 
programmes, among others. 

The Khululeka Community Educa-
tion Development Centre echoes all 
these recommendations — commu-
nity, training and empowerment — 
with their structured ECD program-
mes and services. The organisation 
works in rural areas in the Eastern 
Cape and looks to provide commu-
nities with the tools they need to 
thrive.

“We are committed to working 
with rural and isolated communities 
providing them with high quality 
ECD programmes and services,” 
said Hudson, the deputy director of 
operations at Khululeka Community 
Education Development Centre. 
“We have two main areas of focus in 

p ro f e s s i ona l  deve lopment 
programmes and in community 
development programmes. The 
impact we have had has been veri-
fied by numerous external evalua-
tions and has shown high practi-
tioner retention and competency 
rates: we have trained more than 5 
000 ECD practitioners in the past 25 
years and impacted indirectly on the 
care and education of approximately 
80 000 young children.”

Khululeka works with the whole 
community and each initiative has 
has an entry, implementation and 
exit plan so the community does not 
become dependent on their help, 
but rather independent once their 
work is completed. The goal is to 
deliver coherent and comprehensive 
programmes and services that are 
appropriate and sustainable.

“An ECD initiative demands a 
keen understanding of children’s 
holistic developmental needs and is 
a great investment,” says Hudson.  
“Qualitative programmes have been 
proven to break the cycle of poverty 
and result in better academic 
 performance, higher school 
en rolment and completion rates, 
reduced need for remedial educa-
tion, less grade repetition, lower 
dropouts, improved health, less 
crime and juvenile delinquency, less 
teenage pregnancy and increased 
earning potential and economic 
self- sufficiency.”

There is no going round the fact 
that ECD investment is of enormous 
value to the social and economic 
structure of South Africa, and that 
targeted, rich and structured CSI 
investment into this sector will only 
serve to deliver impressive returns. 
This is CSI that works and it holds 
the future of South Africa in its 
hands. 

This article first appeared in the Mail 
& Guardian October 31 to November 6 
2014 and is reused here with 
 permission.

Invest in kids for great returns
Early childhood 
development 
programmes yield 
greater societal 
returns than any 
other form of human 
capital investment

Practical teaching and observing at Kkids. Photo: Khululeka Community Education Development Centre

“Qualitative 
programmes have been 
proven to break the 
cycle of poverty and 
result in better 
academic  performance, 
higher school en rolment 
and completion rates, 
reduced need for 
remedial education, less 
grade repetition, lower 
dropouts, improved 
health, less crime and 
juvenile delinquency, 
less teenage pregnancy 
and increased earning 
potential and economic 
self-sufficiency.”
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Sipho Khomo 

W
hen I joined Sibu-
sisiwe Comprehen-
sive Technical High 
School, in Umbum-
bulo, south west of 

Durban, the school had achieved a 
34% pass in grade 12 in the previous 
year. But over a 10-year period the 
school has become a centre of 
 academic excellence in the area. The 
journey to success has not been an 
easy one, but is a result of resolute, 
firm management practices. These 
practices include:

Firm monitoring of the  
time book
Ensuring firm control of the time 
book eliminates late arrivals and 
unofficial early departures by mem-
bers of staff. 

The school has three time books, 
which are all centralised at the 
reception desk and are removed 
daily, immediately after the morn-
ing assembly, and are then kept in 
my office. 

As the first period starts, I already 
have an idea of who is in and who is 
not. This allows for quick interven-
tion from the first minute of classes 
and helps me track trends in late 
coming and absenteeism.

Regular school management 
team (SMT), department and 
staff meetings
Cohesive SMT is key in ensuring 
that all members of staff sing from 
the same hymn sheet. 

To achieve this, we hold SMT 
meetings every Wednesday morning 
to ensure all managers understand 
almost all issues at the school. This 
is then filtered down to departmen-
tal meetings, which sit with com-
mon agenda items developed by 
senior management and heads of 
departments and are topped up with 
their own specific items. 

This ensures uniformity of pur-
pose across all five departments. 
More importantly, the structured 
meetings enforce clear orders while 
also providing an opportunity for all 
colleagues to make inputs, debate 
management decisions, deal with 
misconceptions on the spot and 
keep everyone informed. 

Minutes are submitted to the 
 principal and inputs re-tabled in 
 follow-up meetings to ensure every-
one’s ideas are considered and acted 
upon.

Target-driven performance 
management
Each year we develop educator 
 targets for all subjects and in all 
grades, against which we measure 
educator performance at the end of 
the year. 

These targets also become the 
yardstick against which each edu-
cator paces and pushes himself or 
herself throughout the year. Our 
grade 12 pupils also draw up their 
own performance targets, which are 
matched against the school’s, and 
used as motivational tools through-
out the year. 

The educator performance targets 
provide a breakdown of the expected 
levels of a subject pass, as well as the 
minimum pass level in each subject. 
This has instilled a competitive 
spirit and drive among educators 
and pupils. It is this push to meet 

the performance targets that keep 
the school performing at above aver-
age every year. 

 Putting staff at the heart of 
the life of the institution
I always argue for and encourage 
the concept of ownership of the 
school programmes, including 
“owning” the children we teach. 
When educators complain that 
pupils do not want to learn, I am 
quick to remind them that “they are 
your children, and they have only 
you to change their lives”. 

With constant reminding, our 
staff members have accepted the 
reality that they are at the centre of 
the functionality of the school. 

As the principal I always try to 
give a personal touch to every mem-
ber’s personal space by ensuring 
that I dedicate a minute to meet and 
greet. We talk about challenges and 
I also assure them of the centrality 
of their roles.

Creating an enabling 
 platform for pupils and 
 educators to perform
As a rural school, our pupils do not 
have the time and space to do their 
work beyond the normal hours of 
school. We have decided to intro-
duce a 10-hour day for pupils from 
grade 10 to 12. Our pupils are at 
school from 7am to 5pm, and this 
has created a learning culture. 

With strict monitoring during 
non-contact hours, the educators 
have naturally come on board and 
they provide support to pupils. 

As a result what was meant to be a 
platform for pupils to do their work 
has now become very an interactive 
session. Within the 10-hour period, 
we have also introduced a peer-tutor 
programme where better perform-
ing grade 12 pupils lead groups, 
mentor and help across the various 
subjects. I have observed how well 
pupils debate and unpack concepts 
when they teach each other. 

Adopting a tough stance 
against poor performance 
Our success is also due to our tough 
stance against poor performance 
from the educators, pupils or even 
parents. We have a clear policy on 
how we deal with this and our edu-
cators understand that the school 
interest reigns supreme in all that 
we do. 

Compulsory meetings with par-
ents of poor performing pupils have 
forced parents to take an active role 
in their children’s schoolwork. We 
now have staff members and pupils 
who drive the academic pro-
grammes with the full support of 
parents. 

Even non-attendance at parent 
meetings is regarded as poor perfor-
mance and is dealt with harshly.

             

Providing on-going staff 
 motivation and acknowledging 
individual efforts
 We have adopted a staff rewards 
programme where we acknowledge 
and reward good performance. This 
is apart from “matric awards” for 

“top-performing educators”, we also 
have awards to recognise all sec-
tions of the staff. 

We only celebrate excellence 
measured against educators’ perfor-
mance targets. 

Creative and morale-boosting 

interventions are introduced to 
 create a feeling of being valued, for 
the staff to perform at peak at all 
times. 

We attract pupils from afar and we 
continue to produce quality results 
and academic competitiveness.

Principal

Firm leadership leads to success
Since he joined Sibusisiwe 
Comprehensive Technical High 
School, Sipho Khomo has improved its 
performance and quality of teaching

We have adopted 
a staff rewards 
programme where 
we acknowledge 
and reward good 
performance

Sipho Khomo holds the reigns tightly to achieve success. Photo: Thabo Monama
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Thabo Mohlala 

T
he best time to instil basic 
life values and principles 
is before age six, when a 
child’s mind is still in its 
pristine and malleable 

stage. Beyond this, education experts 
advise, it is very difficult to train a 
child. This is what a KwaZulu-Natal-
based businessman Ian Buchanan 
realised after he enquired about why 
his helper’s grandchild kept failing 
grade two. This was attributed to the 
child not being stimulated early on, 
and no later training could reverse 
the situation. 

After the sobering revelation 
Bucha nan founded The Unlimited 
Child, an early childhood develop-
ment (ECD) education initiative. 

He observed: “If the average child 
has a potential of 10, then a child 
with no ECD will only reach a poten-
tial of two. Not even the best teachers 
in the world will be able to impact on 
these children’s potential. They will 
always have a potential of two. They 
are un-trainable and destined for a 
life of poverty, as they will never have 
the ability to learn a skill.” 

Thanks to Project Literacy, chil-
dren of Smash Block — an under- 

developed mining community near 
Thaba zimbi in Limpopo — will be 
adequately prepared for school. With 
its four decades of experience in tack-
ling illiteracy, the nongovernmental 
organisation launched “Run Home 
to Read”, to cater for children aged 
between two and seven years old. 
Executive officer Steven le Roux said 
they first launched the project in the 
province in 2006 after they realised 
that most parents in these areas can-
not afford to send their children to 
ECD centres. The first priority, Le 
Roux said, was to give caregivers suf-
ficient training to make sure they 
understand the role they play in the 
stimulation and development of 
their children’s literacy skills. 

‘Reading Champions’
Caregivers work closely with “read-
ing champions” who pay visits on 
foot to provide home-based literacy 
classes. So far, said Le Roux, 20 of the 
champions have visited 600 families 
who have “limited or no access to 
reading material”. He said: “Without 
getting our children from the young-
est age to be involved in education, it 
is going to be very difficult for them 
to continue with their education.” 

Alongside Run Home to Read, they 

also launched a pilot project called 
BrainBooster, the key feature of 
which is “Play and Learn” compris-
ing six boxes of materials with col-
ours, shapes, numbers, my body, 
food and animals. Le Roux said 
another key advantage of the project 
is that children are taught in their 
mother tongues as well as English. 
He said special care has also been 
taken in choosing the reading cham-
pions. At the moment there are four 
of them who have been carefully 
selected with the help of the local 
organisation called Thabang 
Children’s Project. 

They underwent a rigorous two-
day training workshop and caregiv-
ers were issued with manuals, activ-
ity books for children, storybooks, a 
set of crayons and T-shirts to ensure 
they engage meaningfully with the 
children. He said the champions 
have recruited 10 families each and 
20 children, which adds up to 40 
families and 80 children. Each cham-
pion visits a family for one hour 
twice a week, meaning they spend 
two hours with each family per week 
for five months. The programme is 
scheduled to run until end of 
December 2014.

Praises
Rirhandzu Mabunda’s three-year-
old son, Mawandla Mathebula, is 
en rolled at the project. 

She praised Project Literacy, say-
ing her son has shown amazing 
enthusiasm for books and writing. 
“He can identify colours and shapes 
such as oval, star, or diamond. He 
can also read, even though it is still 
incoherent. I am excited about this 
and have no doubt he will be ready 
for grade R,” said Mabunda. 

Afripalm and Boitsoso Trust are 
the funders of the Smash Block Run 
Home to Read initiative.

Catch ’em while 
they’re young
Project Literacy has launched a project  
to prepare children for schooling

Teacher Berlina Sithole engages her young pupils. Photo: Thabo Monama

The Zenex Foundation believes that 
reading is the most important skill 
that learners need throughout their 
schooling career. Reading is the 
foundation of literacy. Learning to 
read  starts in the Foundation Phase.  
Our Foundation Phase teachers need 
to be expert reading teachers.

Outlined below is the knowledge, 
skills, attitudes and values that 
Foundation Phase teachers need to 
be expert reading teachers. Please 
visit www.zenexfoundation.org.za 
for more information on being an 
 expert reading teacher.
 

The characteristics 
of an expert 
reading teacher

How 
young children 

develop and learn: 
understand that learning to read involves the 

whole child (including physical, emotional, social 
and cognitive development)

How children acquire languages and 
develop bilingually: 

understand that exposure to language assists  continuous language 
development in children

How children learn to read: 
understand that reading is a  skill that has to be learned and a social 

practice as part of everyday  lives

What to expect at different stages of children’s reading 
development: 

understand the reading development continuum  which includes 
beginning, emergent, early, transitional and independent 

reading

The curriculum (CAPS):  
understand how learners are expected to 

make progress in their reading 
through the grades

 
Passion for reading:  

enthusiasm comes through in 
how you  teach reading, in the books you 

choose and in how you read - with energy and 
conviction 

Respect for learners and their languages: 
respect for the various languages children speak is a starting 

point to teach the standard forms of the language 

Encouraging learners to believe in themselves: 
motivation builds  children’s self-concept  as readers and 

encourages more and better reading

Creating a caring and inclusive classroom 
environment: make children feel included and remove fear 

of the teacher and each other

Respect for  parents, families and other 
caregivers: 

establish  good relationships with them  and 
help them  to support their children’s 

literacy at home

Organises 
their classroom to 

support the acquisition of 
language and literacy: 

plan and use the available space , furniture 
and resources to support language and literacy 

development
Plans for the year, the term, the week and the day: 

plan how  the curriculum will be covered and formal assessments 
completed in the time available

Teaches different parts of the reading process: 
teach decoding, fluency, vocabulary and comprehension

Motivates children to read and provides them  
with opportunities to practice:  

accommodate different reading activities  (phonics, shared reading and 
group guided reading) in lessons 

Enjoys reading him/herself and provides a model for learners:  
demonstrate that reading is purposeful and enjoyable

Uses the home and additional languages competently 
to support children’s learning:  

teach reading in both home and additional 
languages confidently

Uses appropriate resources to support 
teaching and learning: 

use the most interesting resource for 
teaching reading - interesting books 

at the right level 

5 Girton Road, Parktown, 
Johannesburg, 
South Africa

Postnet Suite 222, Private 
Bag x 30500, Houghton, 
Johannesburg, 2041 
South Africa

Tel: +27 11 481 7820 
Fax: +27 11 484 6451             
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W
hen I joined Sibu-
sisiwe Comprehen-
sive Technical High 
School, in Umbum-
bulo, south west of 

Durban, the school had achieved a 
34% pass in grade 12 in the previous 
year. But over a 10-year period the 
school has become a centre of 
 academic excellence in the area. The 
journey to success has not been an 
easy one, but is a result of resolute, 
firm management practices. These 
practices include:

Firm monitoring of the  
time book
Ensuring firm control of the time 
book eliminates late arrivals and 
unofficial early departures by mem-
bers of staff. 

The school has three time books, 
which are all centralised at the 
reception desk and are removed 
daily, immediately after the morn-
ing assembly, and are then kept in 
my office. 

As the first period starts, I already 
have an idea of who is in and who is 
not. This allows for quick interven-
tion from the first minute of classes 
and helps me track trends in late 
coming and absenteeism.

Regular school management 
team (SMT), department and 
staff meetings
Cohesive SMT is key in ensuring 
that all members of staff sing from 
the same hymn sheet. 

To achieve this, we hold SMT 
meetings every Wednesday morning 
to ensure all managers understand 
almost all issues at the school. This 
is then filtered down to departmen-
tal meetings, which sit with com-
mon agenda items developed by 
senior management and heads of 
departments and are topped up with 
their own specific items. 

This ensures uniformity of pur-
pose across all five departments. 
More importantly, the structured 
meetings enforce clear orders while 
also providing an opportunity for all 
colleagues to make inputs, debate 
management decisions, deal with 
misconceptions on the spot and 
keep everyone informed. 

Minutes are submitted to the 
 principal and inputs re-tabled in 
 follow-up meetings to ensure every-
one’s ideas are considered and acted 
upon.

Target-driven performance 
management
Each year we develop educator 
 targets for all subjects and in all 
grades, against which we measure 
educator performance at the end of 
the year. 

These targets also become the 
yardstick against which each edu-
cator paces and pushes himself or 
herself throughout the year. Our 
grade 12 pupils also draw up their 
own performance targets, which are 
matched against the school’s, and 
used as motivational tools through-
out the year. 

The educator performance targets 
provide a breakdown of the expected 
levels of a subject pass, as well as the 
minimum pass level in each subject. 
This has instilled a competitive 
spirit and drive among educators 
and pupils. It is this push to meet 

the performance targets that keep 
the school performing at above aver-
age every year. 

 Putting staff at the heart of 
the life of the institution
I always argue for and encourage 
the concept of ownership of the 
school programmes, including 
“owning” the children we teach. 
When educators complain that 
pupils do not want to learn, I am 
quick to remind them that “they are 
your children, and they have only 
you to change their lives”. 

With constant reminding, our 
staff members have accepted the 
reality that they are at the centre of 
the functionality of the school. 

As the principal I always try to 
give a personal touch to every mem-
ber’s personal space by ensuring 
that I dedicate a minute to meet and 
greet. We talk about challenges and 
I also assure them of the centrality 
of their roles.

Creating an enabling 
 platform for pupils and 
 educators to perform
As a rural school, our pupils do not 
have the time and space to do their 
work beyond the normal hours of 
school. We have decided to intro-
duce a 10-hour day for pupils from 
grade 10 to 12. Our pupils are at 
school from 7am to 5pm, and this 
has created a learning culture. 

With strict monitoring during 
non-contact hours, the educators 
have naturally come on board and 
they provide support to pupils. 

As a result what was meant to be a 
platform for pupils to do their work 
has now become very an interactive 
session. Within the 10-hour period, 
we have also introduced a peer-tutor 
programme where better perform-
ing grade 12 pupils lead groups, 
mentor and help across the various 
subjects. I have observed how well 
pupils debate and unpack concepts 
when they teach each other. 

Adopting a tough stance 
against poor performance 
Our success is also due to our tough 
stance against poor performance 
from the educators, pupils or even 
parents. We have a clear policy on 
how we deal with this and our edu-
cators understand that the school 
interest reigns supreme in all that 
we do. 

Compulsory meetings with par-
ents of poor performing pupils have 
forced parents to take an active role 
in their children’s schoolwork. We 
now have staff members and pupils 
who drive the academic pro-
grammes with the full support of 
parents. 

Even non-attendance at parent 
meetings is regarded as poor perfor-
mance and is dealt with harshly.

             

Providing on-going staff 
 motivation and acknowledging 
individual efforts
 We have adopted a staff rewards 
programme where we acknowledge 
and reward good performance. This 
is apart from “matric awards” for 

“top-performing educators”, we also 
have awards to recognise all sec-
tions of the staff. 

We only celebrate excellence 
measured against educators’ perfor-
mance targets. 

Creative and morale-boosting 

interventions are introduced to 
 create a feeling of being valued, for 
the staff to perform at peak at all 
times. 

We attract pupils from afar and we 
continue to produce quality results 
and academic competitiveness.

Principal

Firm leadership leads to success
Since he joined Sibusisiwe 
Comprehensive Technical High 
School, Sipho Khomo has improved its 
performance and quality of teaching

We have adopted 
a staff rewards 
programme where 
we acknowledge 
and reward good 
performance

Sipho Khomo holds the reigns tightly to achieve success. Photo: Supplied



12

October/November/December 2014 theTeacher

Thabo Mohlala 

I
deally, every pupil should know 
early on what career she or he 
wants to pursue so that upon 
completing matric his or her 

career path is clearly mapped out. 

But for years this has been a luxury 
most pupils did not get to enjoy, 
because schools did not have a clear 
career guidance programme to advise 
them about which career to follow. As 
a result most pupils chose careers 
that did not suit their personalities. 

Tendani Mawela, an IT lecturer at 
the University of Pretoria, was one 
of those who did not have an idea 
about what to study at tertiary level. 

“As many children did, I thought 
of being a medical doctor, but 
because of my general queasiness 

at the sight of blood, 
I started looking for 
other options. I received 
advice from family to 
take informatics. I did 
not know what it was 
about back then. But I 
decided to try it and it 
turned out to be a great 
choice,” she said. 

And it seems Andries 
Breytenbach went 
through a similar expe-
rience to Mawela. His 
father advised him 
to become a boiler-
maker — he was him-
self a much sought-after 
boiler maker. And today 
not only is Andries an 
experienced boiler-
maker but also a pipe-
fitting instructor at 
Ekurhuleni Artisans and 
Skills Training Centre, 
in Ekurhuleni, east of 
Gauteng.

Where and which 
year did you start 
schooling?
I started schooling 
at Morelig Primary 
School in Primrose near 
Germiston from 1975 
and finished in 1987.

Explain in simple 
terms what boiler-
making is all about?
Boilermaking is one of 
the trades that need a 
physically strong  person 
who is also able to 
apply his or her mind. 
It  consists of more than 
one trade such as draw-
ings, welding, fitting and 
rigging.

What subjects are 
required to become 
a boilermaker?
A minimum of N2 
 subjects: mathematics, 
engineering science, 
drawings, plating and 
structural steel draw-
ings, and metal works 
theory.

What do you like 
most about it?
It is a creative in dustry 
where one can make 
something out of a 
drawing.

What kind of 
careers can one pur-
sue after qualifying 
as a boilermaker?
As a qualified boiler-
maker one can become 
an artisan, shop fore-
man or a civil engineer.

What is your 
 message to  science 
teachers in general?
They must try to create a 
friendlier environment 
for pupils to understand 
and develop interest in 
the subject.

Career

In daddy’s footsteps
Andries Breytenbach, a boilermaker and pipefitting instructor, 
has been instrumental in helping produce a pool of young 
artisans to implement government’s strategic infrastructure 
development programme 

Andries Breytenbach, an artisan instructor at the Ekurhuleni 
East College in Kempton Park, Johannesburg. Photo: Oupa Nkosi

 •  the programmes are tailored for year-round access using the open distance learning
approach and there are no closing dates for applications;
• the programmes are conducted utilising various modes of delivery, which

include paper-based learning and online support, as well as facilitation via
interactive SmartBoards at over 29 centres nationally;
•  SMS communication and excellent call centre support simplifies the

learning experience for you the student;
•  with over 84 exam centres available throughout the country,
you do not need to travel far for your exam sittings; and
•   you can become part of our Facebook community.

      For  mor e inform ation:
        SMS “Enquiries” to 39133 

      Diploma in Grade R Teaching (Gr R) (NQF Level 6) 
Advanced Certifi cate in Education (ACE) (NQF Level 6)

 Honours Baccalaureus Educationis (BEdHons) (NQF Level 7)

www.olg.co.za 011 670 4850

Benefi ts of our tailored support to you:

Gauteng, K waZ ulu-N atal, Fre e State
Edward B ush Tel: 031 765 5131 Email: bush@iafrica.com

Cell: 082 413 3685

Eastern Cape, N orth-West, N orthern Cape, Western Cape
Paul B eselaar  Tel: 021 930 2651 Email: beselaar@iafrica.com

Cell: 083 650 5565

Limpopo, Mpumalanga
Sakk ie Manda Tel: 011 988 7044 Email: smanda@absamail.co.za

Cell: 082 926 4427 / 082 927 7487

Register now for North-West 
University Educator Programmes
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